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Key Considerations
• Universal screening and Tier 1 high-quality instruction is ongoing 

and is provided for all students.
• If more than 20% of students in a grade level are at risk, evaluate 

what support may be needed to improve Tier 1 instruction (e.g., 
additional instructional materials, supplementation of foundational 
skills, decodable readers, professional learning, coaching).

• Teachers are an integral part of the screening process and 
development and implementation of the support plans.

• All screening and intervention must be implemented with fidelity.



Understanding the K-3 Reading and Dyslexia Screening Process

The reading 
and dyslexia 

screening process 
is iterative
and fluid.

The definition of 
foundational literacy 

skills includes 
phonological 
awareness, 
phonemic 

awareness, alphabet 
knowledge, phonics, 
oral reading fluency, 
spelling, vocabulary, 

reading 
comprehension, and 

rapid automatized 
naming.

LEAs must administer a 
universal reading and 
dyslexia screener from 

the approved list of 
tools at least three 
times per year. The 
approved universal 
reading tools meet 

legislative requirements 
as both reading and 
dyslexia screening 

tools. https://url.gadoe.org/k65iu

https://url.gadoe.org/k65iu


Supporting Students Through the Georgia Early Literacy and Dyslexia Act

1
Screening
Conduct universal reading and 
dyslexia screening three times per 
year and analyze screening and 
other data to determine risk of not 
attaining grade level reading 
proficiency. 

2
Parent Notification
For all students, send home a 
parent notification letter with the 
results of universal screening. 
Parents must also be notified if 
their child is at risk of not 
attaining grade level reading 
proficiency.

3
High-Quality Instruction
Use screening data to identify 
areas of improvement for high-
quality core instruction for all 
students.

4
Tiered Reading Support 
Plan
Develop a tiered reading support 
plan for students significantly at risk 
of not attaining grade level reading 
proficiency.

Student
Success



Supporting Students Through the Georgia Early Literacy and Dyslexia Act

1
Screening

Conduct universal reading and 
dyslexia screening three times per 
year and analyze screening and 
other data to determine risk of not 
attaining grade level reading 
proficiency. 

• Decide who will conduct the screener and who will 
be involved in data analysis.
• Decision-making should include classroom teachers, 

assessment teams, interventionists, etc.

• Decide when to screen – create a timeline for each 
screening window.
• The Georgia Early Literacy and Dyslexia Act requires 

that the first screening be completed within 30 school 
days of the first day of school.

• Establish a timeline for data analysis.



Supporting Students Through the Georgia Early Literacy and Dyslexia Act

1
Screening

Conduct universal reading and 
dyslexia screening three times per 
year and analyze screening and 
other data to determine risk of not 
attaining grade level reading 
proficiency. 

• Administer the universal reading and dyslexia 
screener three times per year. A separate dyslexia 
screener is not required.

• Triangulate data using all available information.
• As soon as practicable, determine whether a student 

is significantly at risk of not attaining grade level 
reading proficiency based on screener data and 
other data sources.



Supporting Students Through the Georgia Early Literacy and Dyslexia Act

2
Parent Notification
Send home a parent notification 
letter with the results of 
universal screening.

• Local school systems must report universal 
screener results to parents and guardians.

• When a student in K-3rd grade is determined to be 
significantly at risk of not attaining grade level 
reading proficiency, parents must be notified in 
writing no later than 15 school days after the 
determination.

• Parents must be informed in writing of the 
student’s progress toward grade level reading.

• Parents must be provided with strategies to use at 
home to help their child succeed in reading. 



Supporting Students Through the Georgia Early Literacy and Dyslexia Act

3
High-Quality Instruction
Use screening data to identify 
areas of improvement for High-
Quality core instruction for all 
students.

• High-quality instruction allows educators to rule 
out inadequate instruction as a reason for poor 
reading performance.
o If more than 20% of students in a grade level 

are at risk, evaluate what support may be 
needed to improve Tier 1 instruction.

• Structured literacy is an evidence-based 
approach to teaching that is characterized by 
explicit, systematic, cumulative, and diagnostic 
instruction in phonology, sound-symbol 
association, syllable instruction, morphology, 
syntax, and semantics.



Supporting Students Through the Georgia Early Literacy and Dyslexia Act

4
Tiered Reading Support Plan
Develop a support plan for 
students significantly at risk of 
not attaining grade level 
reading proficiency.

• Schools must implement tiered reading support plans for 
students in K-3 who are significantly at risk of not 
attaining grade level reading proficiency.

• Each plan must be implemented no later than 30 school
days after a student has been identified.

• The plan must describe the evidence-based reading 
intervention(s) the student will receive, including:

• Specific skills being targeted
• Frequency and duration of intervention
• Structure 

• Group size
• Who provides the intervention

• Level of tiered support (e.g.,Tier 2 or Tier 3)
• Description of how progress will be monitored (e.g., 

tools, skills, measurable goals)



Supporting Students with Characteristics of Dyslexia



Supporting Students with Characteristics of Dyslexia

1
Inadequate Response
Provide Tier 3 intervention, progress 
monitoring, and consider initiating 
SST. Collect additional qualitative 
and quantitative data and complete 
Characteristics of Dyslexia Rubric.

2
Characteristics of 
Dyslexia Rubric
Use additional data to complete 
the Characteristics of Dyslexia 
Rubric. Determine if student 
has characteristics of dyslexia.

3

Parent Notification
Notify parents that their child has been 
identified as having characteristics of 
dyslexia and share Characteristics of 
Dyslexia Support Plan.

4
Characteristics of 
Dyslexia Support Plan
Develop a Characteristics of 
Dyslexia Support Plan that 
addresses the persistent 
weaknesses and areas of need.

Student
Success



Supporting Students with Characteristics of Dyslexia

1
Inadequate Response 

Provide Tier 3 intervention. Progress 
monitor and consider initiating SST. 
Collect additional qualitative 
and quantitative data and complete 
Characteristics of Dyslexia Rubric.

• Key differences between Tier 2 and Tier 3 
interventions lie in the intensity, duration, group 
size, and customization of the intervention.

• Use progress monitoring data to determine the 
effectiveness of the intensified intervention(s); 
adjust, as needed.  

• Additional data may include work sample analysis, 
diagnostic assessments, and/or other classroom 
data the team determines necessary.

• The team should examine all available data and 
consider SST if it has not already been initiated.

• SST does not always lead to referral for 
Special Education.



Supporting Students with Characteristics of Dyslexia 

2
Characteristics of 
Dyslexia Rubric
Use additional data to complete 
the Characteristics of Dyslexia 
Rubric. Determine if student 
has characteristics of dyslexia.

• The determination that a child “may have 
characteristics of dyslexia” can occur if/when the team 
has collected adequate data over a period of time.

• The team should use the Characteristics of Dyslexia 
Rubric and any other relevant information to make this 
determination. 

• Universal screening data alone is not sufficient to 
determine characteristics of dyslexia.

• Districts may also defer this determination until 
additional assessment has been completed. 

• This may be part of a special education evaluation 
should the SST agree that a disability is suspected 
and that this designation is necessary to meet a 
student’s needs. 



Supporting Students with Characteristics of Dyslexia 

• Characteristics of Dyslexia Determination
• “Yes”
 Create Characteristics of Dyslexia Support Plan
 Notify parents
 Provide parents with resources, information, and 

materials regarding dyslexia
• “No”
 Other factors are impacting progress
 Continue communicating with parents and 

providing appropriate level of support

Use additional data to complete 
the Characteristics of Dyslexia 
Rubric. Determine if student 
has characteristics of dyslexia.

Characteristics of 
Dyslexia Rubric

2



Supporting Students with Characteristics of Dyslexia

3
Characteristics of 
Dyslexia Support Plan
Develop a Characteristics of Dyslexia 
Support Plan that addresses the 
persistent weaknesses and areas of 
need.

• The Characteristics of Dyslexia Support Plan must 
outline supports that are more intensive than those 
included in the Tiered Reading Support plan.
o Group size may decrease 
o Frequency and duration may increase

• Dyslexia-specific interventions should use 
structured literacy practices.

• Interventions should provide ample opportunity for 
practice and review and address identified skill 
area(s).



Supporting Students with Characteristics of Dyslexia 

4
Parent Notification
Notify parents that their child has 
been identified as having 
characteristics of dyslexia and 
share Characteristics of Dyslexia 
Support Plan.

• Parents must be notified in writing no later than 
15 school days after the identification that their 
child has been identified as having characteristics 
of dyslexia.

• Share Characteristics of Dyslexia Support Plan 
with parents.



GaDOE Literacy and Dyslexia Resources

https://url.gadoe.org/breew

https://url.gadoe.org/breew
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Dyslexia 
Resource Guide 

for Georgia 
Families

https://lor2.gadoe.org/gadoe/file/596a0
f6c-fe19-451d-8a6a-

65b448c9ca8b/1/Dyslexia-Resource-
Guide-for-Georgia-Families.pdf

https://lor2.gadoe.org/gadoe/file/596a0f6c-fe19-451d-8a6a-65b448c9ca8b/1/Dyslexia-Resource-Guide-for-Georgia-Families.pdf
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Your Support Team

Office of Teaching and Learning

Amy Denty
Director of Literacy

amy.denty@doe.k12.ga.us

Dr. Jennifer Lindstrom
Statewide Dyslexia Coordinator

jennifer.lindstrom@doe.k12.ga.us

mailto:amy.denty@doe.k12.ga.us
mailto:Jennifer.lindstrom@doe.k12.ga.us


Preparing students

for life.
www.gadoe.org

@georgiadeptofed

youtube.com/c/GeorgiaDepartmentofEducation
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